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UCA Peer Supported Review (P-SR)                                                   (Revised 2016) 
 
We recommend that you watch a short video on Peer Supported Review, available on the  
Learning and Teaching online pages at  
https://ucalearningandteaching.wordpress.com/teaching-tips/peer-supported-review/ 
 
Peer Supported Review is a way of developing your teaching/supporting learning practice  
through a peer to peer discussion and reflection.   
 

 
 
The intention of P-SR is not to judge or be judged.  It provides you with valuable information, 
which you can use to evaluate your teaching/supporting learning practice with a view to 
developing and enhancing what you do. 
 
The role of the reviewer when the review activity is of face to face work with students is to: 
1. describe what you see  
2. engage in a discussion with the reviewee, as soon after the review activity as possible, 
         by raising questions for the reviewee to consider  
3. offer suggestions and ideas about how the reviewee might enhance their practice. 
4. capture the review discussion in writing and send it to the reviewee to reflect on 
  
The role of the reviewer when the review is not of face to face work with students is to: 
1. generate a discussion through questioning, on the teaching/supporting learning activity 
         selected for review  
2. offer suggestions and ideas about how the reviewee might enhance their practice. 
3. capture the review discussion in writing and send it to the reviewee to reflect on 
 

 

To support the process there is a list of possible 
review activities, and a suite of Guides have 
been created to help the discussion.  
 
See table on page 3 below. 
 
	  

 
Benefits include:  

• gaining an understanding of the practice of a 
colleague  

• finding out how someone else perceives your 
teaching/supporting learning  

• working collaboratively to explore and share 
ideas around your professional practice  
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To ensure that the Peer Supported Review process is a positive experience, it is 
recommended that you follow the guidelines set out below. Although these are for guidance 
only and will be shaped by the nature of the activity, it is suggested that a review has four 
stages:  

 
 
Each of these stages is outlined below.   
The PSR forms give brief examples of the content of each of the sections. 
 
A1: Preparing for a Review 
 
Decide what activity to review: it might be something that has been bothering you for a while, 
that ‘I really must work out how to do this better’ but haven’t got round to thinking how.  
The review activity might also emerge from: 

 

 

A1: Preparing for a Review 
A2: Record of the PSR Review (when of face to face 
 work with students) and/or reviewer/reveiwee 
 discussion of the review activity 
A3: Reflection on the review discussion and 

experience 
A4: Action planning 
	  

• Issues identified from student evaluations 
• Themes agreed by the school or identified 

from School/Programme Enhancement Plans 
• Strategic themes identified by the university 
• Issues raised by an external examiner 
• The need to evidence a dimension of the  
• UK Professional Standards Framework to 

support HEA Professional Recognition 
 

The table below lists a range of possible activities  
– it is not definitive, only suggestive.   
 
The activities are shown with the relevant Guide 
linked to the activity. 
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Possible PSR Activities Guide 
Compare/discuss session plans and planning Session plan template 
Design of support materials Reviewing learning materials 
Designing activities of any kind to support learning of 
subject specialist or generic knowledge or skills 

Reviewing learning materials 

Planning use of learning spaces  
Use of technology Reviewing learning materials 
Planning to support learners with specific learning difficulties Inclusive practice 
Planning for inclusivity Reviewing courses 
Planning for differentiation Reviewing courses 
Planning of innovative practices Reviewing courses 
Compare /discuss pre-class organization (using the session 
plan template 

Session plan template 

Observe/compare/discuss actual sessions (using the 
session plan template perhaps) 

Observing lectures 
Observing workshops 

Setting up learning situations e.g. using peer to peer 
learning 

 

Managing large groups Observing lectures 
Managing small groups   Observing small group 

teaching 
Teaching in an inclusive way (development of a session 
plan perhaps) 

Inclusive practice 

Managing challenging learners  
Encouraging risk taking Reviewing courses 
Being explicit  Inclusive practice 
Making formative feedback explicit Reviewing assessment and 

feedback 
Writing good summative assessment feedback Reviewing assessment and 

feedback 
Blind mark the same work and compare feedback and mark Reviewing assessment and 

feedback 
Compare own/or other examples of feedback Reviewing assessment and 

feedback 
Compare own/or other examples of evaluation practices  
Summative assessment practice – interpreting the criteria 
(self and students) 
designing new courses, or re-designing an existing course 

Reviewing courses 

Lecturing Observing lectures 
Facilitating studio workshops and work based activities Observing studio and work 

based teaching 
Supervising/teaching small groups, supervising student 
work, tutoring in any learning context 

Observing small group 
teaching 

Advising, supporting or providing guidance to students 
about their learning 

Observing small group 
teaching 
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You will then need to find a reviewer to work with. In selecting a reviewer, it is recommended 
that you consider the following: 

• Try to choose a reviewer who is not one of your immediate teaching/supporting 
learning peers. (This encourages cross-team discussion and may even introduce 
new ideas into the team) 

• Are there any staff in your team who might be mentors in learning and teaching  
e.g. staff who have completed a PGCert in Learning and Teaching or professional 
recognition route? 

• If you experience any difficulties in locating a reviewer, contact Annamarie McKie on 
amckie@ucreative.ac.uk  

   
 
A2:  P-SR Activity  
 
If the Review involves students, it is important that you inform your students prior to the activity 
that a colleague will be attending the session. You should explain to them that: 

• The colleague will be there to engage with you in a peer to peer activity  
• The colleague will not take part in the activity 
• It is part of the UCA scheme where peers work with each other to develop their 

practice 
 
Whether your review activity involves face to face work with students or learning and teaching 
enhancements such as re-writing course documentation, writing assessment activities or 
feedback, producing support materials or reviewing a session plan, you will need to find a 
space to talk that is free of interruptions.  
 
Arrange a follow-up discussion within a short space of time so that the activity is still fresh in 
your minds.  If you are able to meet to give each other feedback, try to find somewhere quiet 
where you will not be disturbed. 
 
The Review discussion should be generated through questions.  The notes from A1 may help 
to focus discussion. Each of the PSR guides has a list of questions from which the reviewer 
can select, although there is nothing to stop the reviewer asking their own questions. 
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Try to ask each other questions which encourage deeper reflection, and if either of you identify 
weaknesses in your own teaching/supporting learning and focus the discussion on how to 
make improvements.  Use a mixture of Open and Probing questions.  See ‘Questioning 
guidelines for P-SR’ on the Learning and Teaching Peer Supported Review web links  
 
It is suggested that you spend no longer than two hours on this, but you might find it useful to 
break it down into two or three sessions. 

 
 
A3:  Reflection (‘Writing reflectively’ guidance on page 15) 
 
This is the most important part of the PSR process.  
Reviewer and reviewee are to use this section to reflect on what you have learned from 
engaging in review with a peer.  It is often times noted that the reviewer may learn as much 
from the Review as the reviewee.  This reflection will help you to generate actions to take 
forward into your teaching/supporting learning practice.  
 

                   
 
A4:  Action Planning 
 
It is anticipated that your reflections will trigger some new ideas in terms of enhancing your 
practice.  It is important to capture these ideas and start thinking of how you put some of these 
into action.  This may be something you discuss with a peer, your team or with your manager.   
 
If you are preparing to apply for Professional Recognition as a teacher/supporter of learning in 
HE or participating in the Grad or PGCert in Creative Arts Education, these reflections can 
inform the reflective narratives in your portfolio and contribute to enhancing your 
teaching/supporting learning. 
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Writing reflectively (guidance to help you fill in section A3 of the PSR Form) 

 
When it comes to reflecting on an aspect of your learning and teaching, 
you need to avoid just writing a description of what happened.  This is not 
reflective.  When you write reflectively, you are identifying aspects that 
give you cause to think or that might challenge your own assumptions 
about the way you teach/support learning.  Reflective writing can be for 
yourself and never seen by anyone else (ie by keeping a learning 
journal).  Reflective writing can also be to share with others informally (ie 
through Peer Supported Review) or to be seen formally and assessed, 
for example, writing about your practice for a teaching portfolio or as a 
part of research into teaching and learning. 

 
Try to separate out: 

• ‘what happened’,  
• ‘what you felt about it’ and  
• ‘initial speculations’ about ‘why it happened’.   

 
Try not to jump to the ‘why’ too quickly and don’t let the emotional content impact on your 
narrative.  You might want to use the ‘Double entry journal’ approach, where you divide your 
thoughts into two columns - your reflections as a PGCert participant/learner on the left hand 
side and your reflections as if you were one of your students, on the right hand side.   

 
Writing for Yourself 
This ‘six minute write’ idea is from Bolton, G. (2010: 108).  
 

1. Write whatever is in your head, uncensored. 
2. Write without stopping for at least six minutes. 
3. Don’t stop to think or be critical, however disconnected it might seem. 
4. Allow it to flow with no thought for spelling, grammar, proper form. 
5. Give yourself permission to write anything. You do not have to reread it. 
6. Whatever you write will be right: it is yours, and anyway no one else need read it. 

A way of investigating personal lived experience, interpreted through written account (known 
as Phenomenology). Van Manen argues that the act of writing and re-writing ‘is to measure 
our thoughtfulness’ (van Manen, 1990: 127). To produce lived-experience descriptions he 
reveals; 

‘I try to describe my experience as much as possible in experiential terms focusing 
on a particular situation or event. I try to give a direct description of my experience 
as it is, without offering causal explanations or interpretive generalizations of my 
experience’ (van Manen, 1990: 54).   
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Reflection-in-Action and Reflection-on-Action (Schon, 1983) 
In the pedagogic literature a distinction is made between reflection-in-action (‘at the time’ 
utilization of past learning) and reflection-on-action (‘after the event’ reflection for the purpose 
of learning more). 
 
 
Bibliography: 
 
Brockbank, A & McGill, I (2007).  Facilitating Reflective Learning in Higher Education.  London: 
McGraw Hill International. 
 
Moon, J.A (2006).  Learning Journals: A Handbook for Reflective Practice and Professional 
Development.  London: Routledge. 
 
Van Manen, M (1990).  Researching Lived Experience: Human Science for an Action 
Sensitive Pedagogy. London, Ontario: Suny Pres 
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P-SR Form 
Name of Reviewee: 

A1: Describe the activity to be reviewed:  
 
Explain to your reviewer: 

• what you want them to review  
• why you have selected this particular activity for review  
• provide relevant contextual information: course, size of group, unit or session, number 

expected, date, time and place.    
 
(The success of this review is dependent on the reviewer being clear about what it is you 
want that person to be concentrating on. (Bear in mind that the reviewer will not be making 
judgments but raising questions for you to reflect on.)  
 
Here are some examples:   

1. It will be a demonstration of using the brush tool on Photoshop to 27 students from 
year 1 BA Photography.  The reviewee is especially concerned about inclusivity.  

 
2. The reviewee will be lecturing to 58 second year BA Graphics students about the 

history of typography and wants feedback on pair discussions that they are trying out 
to improve student engagement and learning. 

 
3. The reviewee will be writing summative assessment feedback at the end of unit 1 of 

year 3 of the BA Fashion Design course to 77 students and struggles to write 
something individual enough while being restrained by the requirement to use the 
recommended wording of the grading descriptors: is the feedback clear and easy to 
read and does it give concrete advice for improvement? 
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A2:  Reviewer records the activity, questions raised and reviewer/reviewee discussion 
         
The Reviewer has to do three main things.  
 
First: watch - workshop, studio session, lecture, seminar, tutorial, student presentations, crit;  
or read - handouts, learning materials, unit handbook, unit brief, session plan, feedback. 
 
If it’s a taught session, then you need to place yourself somewhere with a clear view, 
particularly of the students, avoid eye contact with anyone and describe the session 
focussing on what you have been asked to concentrate on.  
 
If it’s looking at documents, then you need to find a suitable place to read them. It is a good 
idea to make notes.   
 
Second: provide accurate, non-judgmental feedback.  Here are two examples: 

After a review of a teaching session:  Do report if you saw students spending a lot 
of session looking at their phones but don’t turn this into a judgment that students 
weren’t motivated to learn.  
 
After a review of documents: Do report if you find it difficult to understand what the 
reviewee has written, but don’t say that it is poorly written.  

 
Third: ask questions which will enable the reviewee to think about this part of their practice in 
a different way. Focus on what it is they have asked you to concentrate on, although you can 
also go beyond this if you think it will be helpful (e.g. if you think there is an aspect they have 
overlooked). You can use the relevant Guide to help you pose your questions.  
 
Throughout: you are trying to help the reviewee think deeply about their practice, but not 
judge them.   
 
 
 
 
 
 
 
 
 
 
 
 
Review carried out by:  _____________________________  Date of Review: ____________ 
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P-SR Form_ July 2016_GN/NH 

A3: Post Review Reflections – this is the most important part of the review and  
must be completed by both Reviewer and Reviewee  
 
Write a reflective statement below that captures your engagement in the review.   
Reflect on (examples below):   

• the discussion you had either during or after the review 
• the questions you asked/were asked 
• what did you discover or learn? 
• what thoughts/ideas did you have at the time of the review or later on?   
• how do you plan to move your practice forward in light of the review?  

 
Reflective Commentary: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
A4: Capture the actions you are planning post review  
 
1. 
 
2. 
 
3. 
 
and so on 
 


