
Writing reflectively (guidance to help you fill in section A3 of the PSR Form) 

When it comes to keeping a learning journal or reflecting on an aspect of 
your learning and teaching, try and avoid just writing a description of 
what happened.  This is not reflective.  When you write reflectively, you 
are identifying aspects that give you cause to think or that might   
challenge your own assumptions about the way you teach/support 
learning.  Reflective writing can also be to share with others informally (ie 
Peer Supported Review) or to be seen formally and assessed, for 
example, writing about your practice for a teaching portfolio or as a part 
of research into teaching and learning. 
 
 

 
Try to separate out: 
 ‘what happened’,  
 ‘what you felt about it’ and  
‘initial speculations’ about ‘why it happened’.   
 

Try not to jump to the ‘why’ too quickly and don’t let the emotional content impact on your 
narrative.  You might want to use the ‘Double entry journal’ approach, where you divide your 
thoughts into two columns - your reflections as a PGCert participant/learner on the left hand 
side and your reflections as if you were one of your students, on the right hand side.   

 
 
Writing for Yourself 
This ‘six minute write’ idea is from Bolton, G. (2010: 108).  
 

1. Write whatever is in your head, uncensored. 
2. Write without stopping for at least six minutes. 
3. Don’t stop to think or be critical, however disconnected it might seem. 
4. Allow it to flow with no thought for spelling, grammar, proper form. 
5. Give yourself permission to write anything. You do not have to reread it. 
6. Whatever you write will be right: it is yours, and anyway no one else need read it. 

See also Phenomenology, which is a way of investigating personal lived experience, 
interpreted through written account. Van Maanen argues that the act of writing and re-writing 
‘is to measure our thoughtfulness’ (van Maanen, 1990: 127). To produce lived-experience 
descriptions he reveals; 

‘I try to describe my experience as much as possible in experiential terms focusing on 
a particular situation or event. I try to give a direct description of my experience as it 
is, without offering causal explanations or interpretive generalizations of my 
experience’ (van Manen, 1990: 54).   

Reflection-in-Action and Reflection-on-Action (Schon, 1983) 
In the pedagogic literature a distinction is made between reflection-in-action (‘at the time’ 
utilization of past learning) and reflection-on-action (‘after the event’ reflection for the 
purpose of learning more). 
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